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A rapidly changing environment. Children in economically 

challenged families falling farther behind. Schools struggling 

to adapt to shifting landscapes and requirements. 

Communities challenged to imagine, reimagine and mobilize 

solutions. Plans liable to be upended. This describes the 

COVID-19 era that continues to shift and evolve. It also 

describes the rapidly changing environment, albeit with 

different drivers, into which the Campaign for Grade-Level 

Reading (CGLR) launched more than a decade ago. CGLR’s 

leaders made significant strategic and tactical changes to the 

original ‘flight plan’ almost immediately, and in doing so 

forged the hallmarks of agility and adaptability that have 

enabled CGLR to stay on course, making subsequent pivots 

as needed, throughout its journey.   

We call these tactical shifts “pivots.” The ability to pivot is 

enshrined in the Campaign for Grade-Level Reading’s DNA 

as a movement and its values as an enterprise operation. As 

a movement, we are continually evolving our message to 

invite, attract and inspire an ever-broader base of partners, 

allies and champions. As an enterprise operation, we seek 

opportunity and avoid complacency. We aim to be 

improvisational, responsive, reactive and pro-active.  

 

To clarify the pivots underway in 2023 and beyond, this brief 

outlines CGLR’s past pivots and the forces that shaped them. 

 

2010: TAPPING INTO MESSAGES WITH TRACTION 

CGLR’s original message was that reading proficiently by the end of third grade is a crucial step in breaking the 

cycle of persistent, generational poverty. Earlier research by Ron Haskins and Isabel Sawhill of the Brookings 

Institution had found three ways to break the cycle of persistent poverty:  help more people (a) graduate from 

high school, (b) get and keep a job, and (c) delay parenting until later in life and/or after marriage. Of these 

strategies, the biggest hurdle was graduating from high school, and third-grade reading proficiency was the 

precursor to staying in school. 

 

However, just before we released Early Warning! Why Reading by the End of Third Grade Matters (the 2010 

KIDS COUNT special report that issued the Campaign for Grade-Level Reading’s call to action), two factors 

prompted pivots in CGLR’s messaging 

 

Momentum around high school graduation led us to emphasize its connection to grade-level 

reading more than reading’s role in ending poverty.  

 
Consensus formed around the idea that the United States needs a generation of children who graduate from 

high school ready to attend college, participate in a global workforce, and serve in a high-tech military. Among 

the voices sounding the alarm about high school graduation were President Barack Obama; Nobel Prize-

winning economist James J. Heckman; Mission: Readiness, a non-partisan group of senior retired military 

leaders; and America’s Promise Alliance, a multi-sector alliance of organizations focused on the well-being of 

young people. So, we migrated the campaign’s original message about reading’s role in interrupting 

generational poverty to focus more on the connection to high school graduation. The latter message had 

greater traction and enabled us to build a bigger, stronger coalition around third-grade reading proficiency and 

leverage the momentum generated by initiatives like America’s Promise’s Grad Nation. We did not amend our 

bedrock commitment to reducing generational poverty, but we put more emphasis on high school graduation. 

CGLR’s DEFINITION OF “PIVOT” 

 

A pivot is an adaptation of strategy, tactic, 

messaging or priorities made in response to 

compelling new developments, 

opportunities, knowledge or alliances, when 

doing so can help to enhance the likelihood of 

success on our long-term goal. When powerful 

new inflection points emerge, we pivot to build 

them into our practices.    

 

A pivot does not change our core goal. 

Rather, it is made in order to accelerate 

progress toward it. CGLR was founded with and 

continues to be driven by one goal: Disrupting 

the cycle of generational poverty. We continue 

to aim to reach our goal by focusing on a 

moment of especially high leverage—reading 

proficiency by the end of third grade. That is the 

constant around which pivots revolve.   

 

Pivoting does not mean we were wrong in 

the past. We always strive to do what is right 

for the time in which we are doing it. Being able 

to pivot when we learn more is part of our deep 

commitment to learning by doing, while doing. 
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We added summer learning loss to the key challenges of school readiness and chronic absence 

from school.   

 
Very early in CGLR’s development, research scans revealed two significant challenges: Too many low-income 

children begin school already far behind and miss too many classroom days during the school year to be on 

track to read proficiently by the end of third grade. We planned to mobilize communities to address both 

challenges. Just before Early Warning! was published, however, we became aware of a third problem: even if 

they were ready at school entry and attended school regularly, children in the most economically challenged 

families lost too much academic ground over the summer. So we added summer learning loss as one of the 

challenges, along with chronic absence and school readiness, to be solved. 

 

2012: FROM STATES TO COMMUNITIES AND A NETWORK OF COMMUNITIES 

CGLR was launched in 2012 as a response to Early Warning!’s call to action in 2010. The Campaign was 

based on a premise that closing the gap and raising the bar for children’s reading proficiency would require 

three “assurances”:  

• High-quality teaching for every child, in every setting every day;  

• A seamless, outcomes-accountable system of care, services and family supports for children from birth 

through third grade; and  

• Community solutions to the challenges of school readiness, chronic absence and summer learning loss.  

 

Pursuing these assurances meant that the Campaign would have to be big enough to be transformational, 

rooted deeply enough to last long enough to produce meaningful impacts, and have enough influence to 

galvanize widespread public support. There would need to be field building and policy advocacy at the state 

and national levels, plus work on the ground in communities that could serve as “proof points.” CGLR leaders 

initially expected to establish that proof in up to 12 states with 24 community initiatives.   

 

At the time we issued the call to action, state governors across the country were pushing for increased rigor 

around the Common Core Standards, and the Obama Administration was willing to reward states that adopted 

the Common Core a competitive advantage in obtaining Race to The Top school improvement dollars. There 

was reason to be very optimistic that this movement would raise the bar by strengthening standards and 

incentivizing the better curricula, professional development and assessments needed to meet them. By 2012, 

however, the “quality teaching” assurance was made unfeasible by the implosion of the Common Core 

Standards movement, resulting from deep partisanship following the 2010 electoral season. Similarly, our 

expectations for scaling wraparound services through the Community Schools, Promise Neighborhoods, 

Choice Neighborhoods, Empowerment Zones/Enterprise Communities, Hope VI and Move to Work initiatives 

evaporated amidst budget pressures brought on by the Great Recession. So we began CGLR with a focus on 

the three community solutions areas as our core work. Pivoting to start with communities represented a tactical 

assessment of where CGLR could make the greatest contribution. 

 

Once the decision was made to start with communities rather than states, CGLR leaders had to rethink the  

process for identifying 24 proof-point communities. Retail outreach by the Managing Director would take too 

long, so CGLR partnered with the National Civic League (NCL) to focus the 2012 All America Cities Award on 

communities that created a grade-level reading Community Solutions Action Plan (CSAP). CGLR leaders 

hoped that as many as 50 communities would express interest, creating a strong pool from which 30 or so All 

America City winners could be pulled. Instead, more than 150 communities filed letters of intent and more than 

120 submitted full CSAPs with nearly 4000 funders, community-based organizations and public, private, and 

nonprofit institutions saying, “We want to do this in our community.”  

 

Departing from the original plan enabled CGLR to have much more impact. It also prompted a new pivot: 

Instead of selecting just 24 communities that had the greatest chance of success, CGLR leaders invited all of 

the 120+ applicant communities to form a network of communities harnessing their energy, resources and 

commitment toward the vision of making third-grade reading proficiency a widely shared goal.  
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2013-14: REFINING OUR MESSAGE ABOUT THE EARLY YEARS AND EARLY GRADES 

The emerging research on children’s brains during this time underscored how much brain development 

happens in the earliest years. In addition, a deep dive on school data in Denver, led by CGLR Senior 

Consultant Barbara O’Brien, showed that children who left kindergarten in the fourth quartile on reading 

proficiency remained there through fifth grade. These findings prompted us to change how we talk about the 

point at which the effort to help children succeed in school should begin. We shifted from saying “at age 0” to 

saying “at birth” and, eventually, “prenatally.”  

 

The shift to birth and prenatal enabled us to address key maternal, child and family health issues that can affect 

child development and later reading ability. Saying “from birth through third grade” allowed us to include 

children who reach proficiency by the end of third grade even if they are older than age 8 at the time, such as 

children whose first language is not English and those with learning differences. Similarly, we began talking 

about “the early years and early grades” to avoid the silos that divide the early childhood field.  

 

The findings on early learning, along with the eye-opening results from the Denver analysis, also led us to use 

CGLR’s peer network, distribution channel and platform to increase awareness, civic action and advocacy 

around supporting students in the fourth quartile – “the back of the pack.” Through an initiative called Focus on 

the Fourth, we encouraged local coalitions to disaggregate of data on student performance and attendance and 

analyze the upstream contributing factors. 

 

Over time, these refinements led us to pivot from focusing on “school readiness” to making sure children are 

“prepared to succeed in school.” Turning the focus to what it takes to be prepared to succeed in school 

underscored the point that a child isn’t “ready” to succeed until he/she/they can read, because at that point 

he/she/they becomes the agent of his/her/their own learning. This frame also draws attention to all of the things 

that must happen during early childhood to prepare a child for success later in life. 

 

2015-16: PARENT SUCCESS AND HEALTH DETERMINANTS OF SCHOOL SUCCESS 

Because CGLR focuses on children beginning at and before birth, our interest in high-quality teaching for every 

child in every setting every day led us not only to schools but to children’s homes, daycare settings and 

preschool programs. As we looked at these learning environments, social and scientific research confirmed 

what common sense and practitioners’ experience told us:  parents (and other adult family members, friends 

and neighbors who care for children) have a crucial impact on children’s healthy development, school success, 

and positive life outcomes.   

 

Parents are children’s first brain builder, nurse, teacher and tutor, tech navigator, advocate and coach.  They 

play a vital role during the early years and early grades, ensuring that children are ready for school by 

kindergarten, attend school regularly, continue learning during the summer months and can read proficiently by 

the end of third grade. Parent/family involvement also is essential to make sure that children are born healthy, 

develop on track, and receive appropriate care for the health-related factors that affect early success in the 

classroom. These facts led us to lift up in GLR communities ways to engage parents and families in school 

readiness, attendance, and summer learning efforts. 

 

Similarly, at the core of CGLR’s early interest in a seamless system of care, services and family supports for 

children from birth through third grade—which today we refer to as “necessary systems of care, services and 

support, 24/7/365”—is a commitment to ensuring children’s healthy physical, social, emotional, cognitive and 

linguistic development, all of which are important for success in school. Guided by research, communities, and 

other experts, we began to identify health determinants that are closely associated with classroom learning.  

 

Two CGLR initiatives reflected our growing attention to the intersection of health and learning: 

• Healthy Readers, a consultative process that identified measurable outcomes related to children’s healthy 

development and developed guidance for GLR communities. This evolved into the Health Determinants of 

School Success Initiative, which aimed to help GLR communities ensure that children from low-income 



gradelevelreading.net / @Readingby3rd / #GLReading / p5 

  

families receive health insurance; a medical home; early warning and response systems built around 

surveillance, screening and follow-up; and civic action and advocacy to improve the health determinants 

closely associated with classroom learning: a healthy birth and infancy; healthy homes, schools and 

communities; food security and nutrition; oral health; healthy vision and hearing; and reduced exposure to 

adverse childhood experiences. 

• More Hopeful Futures (MHF), a pilot project to road-test the focus on health within a cohort of GLR 

communities. MHF encouraged innovative strategies to align, link, integrate and bundle the work of 

program partners and other promising programs, with the expected outcome of more children in 

economically challenged families ready for school, attending school regularly, continuing to learn and 

accessing good nutrition over the summer, having access to year-round tutorial support to help them 

achieve reading success, and with fewer with vision problems that impede learning.  

 

2017: FROM MOVING THE NEEDLE TO OUTCOMES, IMPACTS, AND SCALE 

This pivot, described in the monograph Toward Closing the Gap(s) (2017), focused on “bigger outcomes, larger 

effects through collaborative design and development of workable solutions, and aggregating for impact and 

sustainable scale.” We illustrated the progression in our thinking about outcomes  like this: 

 
Our 2016 monograph, Midpoint Snapshots, had celebrated the fact that CGLR encompassed a large and 

growing number of communities, many of which were moving the needle on the goal of increasing by 100 

percent the number of low-income children who read proficiently by the end of third grade. This was no small 

feat. But while moving the needle may have helped communities overcome complacency and cynicism about 

whether more children could achieve reading proficiency, in almost every case the increment of progress made 

was not sufficient to close the gap between children in low-income families and their more affluent peers. Nor 

would it, alone, create population-level change or achieve the second part of the GLR Campaign’s 2020 goal: a 

promising trend line and sustainable momentum toward closing the reading proficiency gap. That would require 

bigger outcomes and larger impacts.  

 
CGLR’s other 2016 monograph, Toward Bigger Outcomes: Taking on the Health Determinants of Early School 

Success, stated that “pursuing ‘bigger outcomes’ will see us doubling down on readiness, attendance and 

summer learning; lifting up parent success and healthy child development as critical determinants of early 

school success; prioritizing children and families in public housing and vulnerable populations such as children 

in foster care; promoting systemic solutions to the data challenges; and employing technology and technology-

enhanced platforms to assist with all of the above.”  

http://gradelevelreading.net/wp-content/uploads/2017/06/TowardClosingTheGap_Final.pdf
https://gradelevelreading.net/wp-content/uploads/2016/04/MidpointSnapshot_r30.pdf
http://gradelevelreading.net/wp-content/uploads/2017/05/Toward-Bigger-Outcomes-r23.pdf
http://gradelevelreading.net/wp-content/uploads/2017/05/Toward-Bigger-Outcomes-r23.pdf
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In 2017, pursuing those bigger outcomes, CGLR set the goal of achieving by 2020 sustainable momentum 

toward more and more children from low-income families achieving reading proficiency by the end of third 

grade, as evidenced by:  

• A dozen states or more that have increased by at least 100 percent the number of children from low-

income families reading proficiently at the end of third grade;  

• At least 1 million more children from low-income families reading on grade level at the end of third grade 

than in 2010; and  

• Progress in narrowing the third-grade reading gap between children from low-income families and their 

peers from more affluent families. 

 

Thinking about bigger outcomes and impact led us to also think about sustainability (ensuring that efforts to 

achieve success endure over time, as do the results achieved) and scale (the size and reach of the impact).  

The combined focus on bigger outcomes, game-changing impacts and sustainable scale necessitated some 

tactical shifts:  

• CGLR began more intentionally advocating for data-driven, technology-enhanced early warning and 

response systems; unbundling readiness, attendance and summer learning to allow more granular 

attention to the drivers of improved outcomes; and extending the collective impact framework to 

accommodate and support solution design and development processes that capture the stored value of the 

GLR Network’s distributed strengths, experience and expertise.  

• We tilted toward building more explicit bridges between literacy, STEM and other constituencies concerned 

with children’s early school success. 

• We began to broaden awareness of emerging science around children’s executive function skills and to 

integrate tutoring and mentoring more fully. 

• We tilted back toward states, rather than communities, as the unit of change. Our stated priority for 2017-

2020 was to work closely with a cluster of 15-18 states to align efforts for impact and scale.  

 

These shifts prompted a change in how we talk about CGLR’s goal, from emphasizing reading proficiency to 

ensuring “early school success.”  Our commitment to moving the needle and closing the gap on reading 

proficiency has not wavered. But early school success can be measured in many ways:  by reading proficiency, 

math/science proficiency, executive functioning skills, social/emotional development, and so on. By recognizing 

that we all share a desire for children to experience early school success regardless of how we measure it, this 

revised message extended the GLR Campaign’s reach and broadened our audience to more of the people and 

organizations who care about kids. It built a bridge between people focused on children’s literacy and other 

constituencies, especially STEM. It created room for conversation about the essential role that other factors, 

such as social-emotional learning and executive function, play in children’s healthy development and early 

achievement. And it offered alignment and coherence to local funders who, when confronted with proposals to 

fund either literacy or STEM, had to make sense of which to support.   

 

2018: FROM “CONNECTING THE ASSURANCES” TO “FIXING THE BRAKES”  

CGLR’s leaders started out thinking that CGLR needed to connect the assurances of quality teaching for every 

child in every setting every day; more seamless systems, services and supports; and community solutions for 

school readiness, chronic absence and summer learning loss. But the listening tour conducted in 2017-18 

revealed that people in communities didn’t need CGLR to make connections—they were already working on it. 

Instead, people told us they needed help with things that were putting a brake on progress, including: 

• Multiple barriers to learning about what works where, under what circumstances, and why, to yield impact 

and improvement; 

• Fragmented funding streams, proliferation of silos, uneven systemic coordination and chaotic delivery of 

services and supports with too little regard for gaps, overlaps, sequence, dosage and duration;  

• Relevant data trapped behind walls that prevent timely access for setting baselines and targets, tracking 

progress and informing decisions; 
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• Resource and capacity constraints exacerbated by the fragile, tenuous and sometimes nonexistent 

relationships between local and national funders; and  

• Limited tools for financing social-sector innovation, success, scale and sustainability 

 

The brakes were stopping communities from translating program-level outcomes into population-level impact. 

Lots of programs could report good outcomes and progress but see little impact. During some back and forth 

with FSG co-founder John Kania, CGLR leaders evolved the notion that these were “last-mile” system 

dysfunctions, causing some children to receive multiple, duplicative touches while others get none at all. 

Virtually no community has figured out how to deliver services and supports with seamless continuity, in ways 

that are developmentally appropriate, and with sufficient attention to ensuring the right number of touches in the 

right sequence, dosage, frequency and duration to achieve game-changing impact for children in low-income 

families and kids of color. 

 

To fix the brakes and solve the last-mile challenges, CGLR pivoted attention to actively aligning major 

community-change initiatives, as a way to reduce fragmentation; bundling together exemplary programs, to 

increase their effect size; and promoting and enabling collaboration among public agencies (schools, housing, 

health, libraries, museums) and among poverty-reduction programs, to make the universe of services and 

supports more coherent.   

 

2021-22: THE PANDEMIC PIVOT: STOP LEARNING LOSS AND ACCELERATE 

EQUITABLE LEARNING RECOVERY  

At the end of 2019, before COVID-19, CGLR’s aspiration was to help local initiatives: 

• Make and document more substantial and durable gains around readiness, chronic absence and summer 

learning;  

• Aggregate the gains into observable progress on grade-level reading proficiency and early school success;  

• Elevate and make even more explicit the critical importance of parents, parent success and productive 

partnerships with parents; and  

• Provoke informed demand for quality teaching, robust family engagement and 24/7/365 wraparound 

services and family supports.  

 

Those priorities reflected a sense that CGLR’s decade-long mobilization of community proof points had worked, 

exceeding expectations. CGLR’s messages elevating the significance of grade-level reading and chronic 

absence had broken through the noise and were widely embraced. The GLR Network was working as a robust 

peer learning community and an effective distribution channel for proven, promising and innovative models and 

programs. And the needle was moving on readiness, chronic absence, summer learning and grade-level 

reading. NAEP scores may have flatlined nationally, but achievement in local communities had not. 

  

As importantly, we felt growing confidence that CGLR was on track to meeting the initial target set in 2010—

moving the needle in 24 communities in 12 states. With almost 140 GLR communities with verifiable data 

showing progress primarily in school readiness, attendance, summer learning and grade level reading, the 

odds appeared to be tilting in our favor. And then in early 2020, the pandemic hit. 

 

After a decade of working on summer learning loss and chronic absence as major contributors to missing the 

third-grade reading milestone, we recognized that student learning loss would be an unintended but inevitable 

result of the indefinite closing of schools in response to the pandemic. In fact, the scope, extent and 

disproportionate effects of the likely learning loss presented a near-existential threat to the children for whom 

early school success is the first big milestone on the path to escaping generational poverty. So, CGLR made a 

very public pivot in 2021 to prioritize slowing and stopping learning loss and accelerating attention to equitable 

learning recovery.  
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With the Learning Loss Recovery Challenge (LLRC), CGLR committed to both “stay the course” and “meet the 

moment” by leveraging the challenges and opportunities presented by pandemic-precipitated learning loss as 

fuel to increase momentum around early school success. Toward that end, CGLR would encourage and 

support local stakeholder coalitions urge key decision-makers to “bet big” on a limited number of strategies to 

accelerate learning recovery and close the widening achievement and opportunity gaps: (1) digital equity, (2) 

education technology-enabled learning; (3) dual capacity coaching; (4) housing as a platform for equitable 

learning recovery; (5) national board-certified teachers, (6) high-dosage tutoring, and (7) Community Schools. 

 

The LLRC encourages and supports highly regarded early learning organizations to build a stronger bridge 

between the early years and the early grades by stepping up to support K–3 classroom teachers facing the 

challenges of more academically and developmentally diverse classrooms, the loss of the everyday attendance 

routine, and some continuing enrollment hesitancy. This initiative also encourages and supports key partners 

and local coalitions to lift up the role and potential of public housing as an important part of the solution. 

 

The pivot to equitable learning recovery precipitated the creation of CGLR’s Everyday Places and Spaces 

Initiative, which aims to bolster learning by transforming informal learning spaces into learning-rich, playful 

environments, and the Learning Happens Everywhere Coalition, which is designed to amplify and raise 

awareness of projects and initiatives already underway, capture and disseminate lessons distilled from ongoing 

and collaborative work, and develop opportunities and possibilities to create learning-rich environments. 

 

2023: THREE KEY ISSUES 

As the post-pandemic world evolves, and the Learning Loss Recovery Challenge along with it, CGLR’s pivots 

include a growing focus on three key issues. 

 

1. Kindergarten as a new inflection point  
 

At CGLR’s outset, we said that reading proficiently by the end of third grade was the inflection point that 

correlated with high school graduation. A decade later, we have mounting evidence that kindergarten is the 

inflection point for third-grade reading proficiency.  

Experiences in GLR communities have shown that kindergarten is the first opportunity to respond at scale to 

children who have undetected, undiagnosed and untreated developmental delays that will undermine their 

learning. It is the first shot at helping children and their families develop the habits, behaviors and routines that 

will contribute to everyday school attendance. And it’s the first shot at building the kind of parent engagement 

and parent-teacher relationship that are needed to navigate later years of schooling.  

In addition, a powerful movement has grown around playful learning and its ability to “leapfrog” educational 

progress for young children. Playful learning, home visiting and other early childhood programs have wider 

support than in the past. A major federal grant program, the Preschool Development Grant Birth Through Five, 

now gives a competitive advantage to state proposals that support smooth transitions and the alignment of 

services for children and families across pre-K into kindergarten and the early grades. And in 2021, the U.S. 

Department of Education, in partnership with CGLR and New America, launched a community of practice 

called Toward an Equitable Education and Recovery: Transforming Kindergarten, which engages state and 

district teams in sharing best practices, policies and initiatives to make kindergarten a more effective path to 

early school success and learning recovery, especially for children who have been historically underserved and 

adversely affected by the ongoing pandemic. These developments reflect considerable momentum around the 

notion that the transition into and out of kindergarten is an important point on the path to early school success.  

 

2. Digital connectivity as the functional equivalent of chronic absence 

 
Schools are becoming more dependent on digital connectivity by the day. Yet, too many children in 

economically challenged, fragile or otherwise marginalized families remain disconnected from digital resources 

for learning, even when they are eligible for free or discounted services and devices. This gap between 
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eligibility for and enrollment in digital connectivity programs will be fatal for some children, because if their 

families do not enroll, they will not have access to any education. That gap could end up becoming 

permanent—just as the data on chronic absence from school shows us more than a decade ago. Focusing 

attention on this challenge is, in many ways, the newest iteration of our work on school attendance.  

 

3. “Learning happens everywhere” and out-of-school learning as the next iteration of learning 

in extended-day/afterschool programs and organizations 

 
The pandemic delivered a stark reminder that schools cannot ensure equitable learning recovery on their own. 

Closing the gaps requires more seamless, aligned and integrated systems of multigenerational services and 

supports than schools can provide—especially since they are not open 24/7/365 and they must juggle so many 

competing demands and expectations (e.g., provide teaching, health care, food, and developmentally 

appropriate childcare for school-age children while parents work). 

 

For decades, extended-day, summer and afterschool programs have played a vital role in expanding 

opportunities for learning outside of school, along with an array of programs offered by community-based 

organizations such as  Boys & Girls Clubs, YMCAs, Scouts, 4-H, Big Brothers/Big Sisters and 21st Century 

Community Learning Centers. But there are other places, too, where learning-rich environments and 

experiences make a real difference in children’s learning and development: 

• At home, where book- and language-rich environments equip and support parents and caregivers to 

engage in playful learning with their children; 

• In the everyday places and spaces children go to with their families (e.g., grocery stores, laundromats, 

barbershops, buses and trains, waiting rooms), where dedicated play areas, special programming, signage 

with teaching tips, books and other tools and equipment can transform these spaces into places of active, 

playful, engaging, meaningful and interactive learning; and 

• At community assets, amenities and informal learning institutions (e.g. libraries, museums, zoos, 

aquariums, performing arts facilities, botanical gardens, parks, playgrounds, historic sites), where enriching 

cultural, educational, recreational and social settings expose children to learning-rich content and 

experiences. 

 

This entire ecosystem needs to be involved in a community-wide commitment to supporting learning and 

learning-rich environments outside of school. We’ve got to build on the strong examples set by extended-day, 

summer and afterschool programs to also equip and support parents to create learning-rich environments at 

home; business owners and public system leaders to incorporate learning activities into communities’ public 

and private venues; and leaders of community assets, amenities and informal learning institutions to make sure 

they are—and are viewed as being—affordable, accessible and welcoming places of learning for economically 

challenged families with young children.  

 
As CGLR turns greater attention to these three issues, we have come to another pivotal moment: a return to 

talking about family poverty, not just child poverty. The Campaign for Grade-Level Reading launched as a way 

to break the cycle of generational poverty. For many years, however, momentum around reducing child 

poverty, while certainly a welcome trend, commanded greater attention. But we now have powerful evidence 

that we cannot move children out of poverty without parents’ help, support and leadership—and that the 

stresses of scarcity and poverty-related trauma affect adults’ ability to demonstrate those qualities. If we do not 

deal with family poverty, parents do not have enough time, skills, support and peace of mind to be fully 

engaged in and intentional about their children’s healthy development and successful learning. Emerging 

research also demonstrates that reducing poverty by increasing parents’ income, whether through guaranteed 

basic income or child tax credits, has a positive two-generational effect. It’s time to drill down on family poverty 

as an integral part of the outcomes for children that we care about. 

 

The Campaign for Grade-Level Reading is not a vehicle for asking what the problems are. It is about sharing 

information and solutions. Our job as we make these newest pivots is to hold up the possibilities of moving 
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forward with evolving solutions that will get us to our unchanged goal. 
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