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WHAT DOES THE RESEARCH  
SAY ABOUT PARENTS? 
PARENTS’ NURTURING INTERACTIONS FOSTER THEIR YOUNG CHILDREN’S 

HEALTHY BRAIN DEVELOPMENT AND SOCIAL SKILLS

•  �The “serve and return” interactions between parent and baby — in which young 

children naturally reach out for interaction through babbling, facial expressions 

and gestures, and adults respond to them with the same kind of vocalizing and 

gesturing — builds and strengthens brain architecture and creates a relationship 

in which the baby’s experiences are affirmed and new abilities are nurtured. Chil-

dren who have healthy relationships with their primary caregivers are more likely 

to develop insights into other people’s feelings, needs and thoughts, which form a 

foundation for cooperative interactions with others and an emerging conscience. 

Sensitive and responsive parent-child relationships also are associated with stron-

ger cognitive skills in young children and enhanced social competence and work 

skills later in schools, which illustrates the connection between social/emotional 

development and intellectual growth.1

•  �“….the development of healthy brain architecture is influenced by consistent ‘serve 

and return’ interactions between young children and their primary caregivers.” 2

PARENTS’ REGULAR AND CONSISTENT ACTIVITIES WITH THEIR YOUNG CHILDREN 

POSITIVELY AFFECT PRE-LITERACY, LITERACY AND SOCIAL-EMOTIONAL SKILLS

•  �Family engagement is positively linked to children’s literacy skills in preschool, 

kindergarten and the early elementary grades, according to a review of 95 research 

studies primarily from the last decade. “Parents and their children engaged in a 

host of activities (including shared book reading, dialogic reading, home tutoring 

Parents are eager to help their 

children succeed and can do so 

when communities create conditions 

— by offering supports, tools and 

information — that support parent 

success.
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and family conversations), and these activities were related to positive results 

for children’s vocabulary, listening comprehension, rates of word reading, story 

comprehension and other reading skills.” 3

•  �“The studies [reviewed by Van Voorhis et al.] show links between parental 

engagement in children’s literacy and improved vocabulary, listening compre-

hension, and decoding skills, as well as more advanced reading ability, spelling 

and comprehension. Home-based literacy practices are also positively associated 

with social-emotional skills, such as increased motivation to learn, and attention 

to, and persistence with, difficult tasks.” 4

•  �How often parents read to their young children at home is related to children’s 

language and literacy development, including vocabulary knowledge, letter 

knowledge and comprehension.5

•  �Reading as a stand-alone activity will not help children with pre-literacy skills. 

Children need to be introduced to specific skills while they are being read to 

in order to develop early literacy skills.6 Parent involvement in early literacy is 

directly connected to academic achievement. Children need parents to be read-

ing role models who offer daily practice in order to develop beginning literacy 

skills.7 Parents should focus on the words on the page while reading with their 

pre-K reader according, to research.8

PARENTS’ INVOLVEMENT IN THEIR CHILDREN’S EARLY CHILDHOOD EDUCATION 

AND KINDERGARTEN TRANSITION HELPS FOSTER POSITIVE OUTCOMES 

•  �The importance of strong partnerships between families and early childhood 

education programs is clearly supported by family engagement literature. Positive 

connections between families and early education programs are linked to greater 

academic motivation, grade promotion and social-emotional skills. This holds 

true for all children, including those from diverse ethnic and socioeconomic 

backgrounds.9

•  �Parent involvement in children’s learning has positive effects on the child’s school 

performance, including higher academic achievement.10,11  
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•  �Programs and interventions that engage families in supporting their children’s 

learning at home are linked to higher student achievement.12

•  �Efforts to increase parent-initiated school involvement at key developmental 

transitions, such as kindergarten transition, will have a positive effect on kinder-

gartners’ academic outcomes.13

PARENT INVOLVEMENT IN CHILDREN’S EARLY GRADES SCHOOLING AFFECTS  

ACADEMIC SUCCESS

•  �When schools use effective family engagement practices, students are four times 

more likely to improve their reading performance.14

•  �Parents and family members who are active in their child’s education contribute 

to academic preparation and increased level of achievement.15

•  �Parent and community involvement specifically focused on boosting student 

learning has a greater effect on achievement than more general forms of involve-

ment. Effective efforts to engage families should encourage them to help their 

children develop specific knowledge and skills.16

DO YOU HAVE OTHER CITATIONS TO SHARE? 

click here to post them

http://glrhuddle.org/forum/discussion/new


dr
af

t

gradelevelreading.net  /  @readingby3rd4

ENDNOTES

1 �National Scientific Council on the Developing Child. (2004). Young children 

develop in an environment of relationships. Working Paper No. 1. Retrieved from 

http://developingchild.harvard.edu/wp-content/uploads/2004/04/Young-Children-

Develop-in-an-Environment-of-Relationships.pdf.

2 �Center on the Developing Child at Harvard University. (2015). Supportive rela-

tionships and active skill-building strengthen the foundations of resilience. Working 

Paper No. 13. http://www.developingchild.harvard.edu

3 �Van Voorhis, I. F., Maier, M. F., Epstein, J. L., & Lloyd, C. M. (2013). The 

impact of family involvement on the education of children ages 3 to 8: A focus 

on literacy and math achievement outcomes and social-emotional skills. New 

York, NY: MRDC. Retrieved from http://www.mdrc.org/sites/default/files/

The_Impact_of_Family_Involvement_FR.pdf 

4 �Walker, K., Gooze, R., & Torres, A. (2014). Connecting the dots: Raising A 

Reader builds evidence based for its parent engagement and early literacy program. 

Bethesda, MD: Child Trends. Retrieved from http://www.childtrends.org/wp-

content/uploads/2014/11/2014-60RaisingAReader.pdf 

5 �See, for example, Dunst, C. J., Valentine, A., Raab, M., & Hamby, D. W. 

(2013). Everyday activities as sources of language learning opportunities for 

infants, toddlers, and preschoolers. Everyday Child Language Learning Reports, 

6, 1–10; Trivette, C. M., Dunst, C. J., & Gorman, E. (2010). Effects of parent-

mediated joint book reading on the early language development of toddlers and 

preschoolers. Center for Early Literacy Learning, 3 (2); Landry, S. H., Smith, K. 

E., Swank, P. R., Zucker, T., Crawford, A. D., & Solari, E. F. (2012). The effects 

of a responsive parenting intervention on parent–child interactions during 

shared book reading. Developmental Psychology, 48 (4), 969.

6 �Phillips, B. M., Clancy-Menchetti, J., & Lonigan, C. J. (2008). Successful 

phonological awareness instruction with preschool children: Lessons from the 

classroom. Topics in Early Childhood Special Education, 28 (1), 3–17.

7 �Roberts, J., Jurgens, J., & Burchinal, M. (2005). The role of home literacy 

practices in preschool children’s language and emergent literacy skills. Journal of 

Speech, Language, and Hearing Research, 48, 345–359.

http://developingchild.harvard.edu/wp-content/uploads/2004/04/Young-Children-Develop-in-an-Environment-of-Relationships.pdf
http://developingchild.harvard.edu/wp-content/uploads/2004/04/Young-Children-Develop-in-an-Environment-of-Relationships.pdf
http://www.developingchild.harvard.edu
http://www.mdrc.org/sites/default/files/The_Impact_of_Family_Involvement_FR.pdf
http://www.mdrc.org/sites/default/files/The_Impact_of_Family_Involvement_FR.pdf
http://www.childtrends.org/wp-content/uploads/2014/11/2014-60RaisingAReader.pdf
http://www.childtrends.org/wp-content/uploads/2014/11/2014-60RaisingAReader.pdf


dr
af

t

gradelevelreading.net  /  @readingby3rd5

8 �Evans, M. A., Shaw, D., & Bell, M. (2000). Home literacy activities and their 

influence on early literacy skills. Canadian Journal of Experimental Psychology, 54, 

65–75.

9 �See, for example, Christenson, S., & Sheridan, S. M. (Eds.). (2001). Schools and 

families: Creating essential connections for learning. Guilford Press; Mantzico-

poulos, P. (2003). Flunking kindergarten after Head Start: An inquiry into the 

contribution of contextual and individual variables. Journal of Educational Psy-

chology, 95 (2), 268–278; McWayne, C., Hampton, V., Fantuzzo, J., Cohen, H. 

L., & Sekino, Y. (2004). A multivariate examination of parent involvement and 

the social and academic competencies of urban kindergarten children. Psychology 

in the Schools, 41 (3), 363–377.

10 �See, for example, McNeal, R. B., Jr. (1999). Parental involvement as social 

capital: Differential effectiveness on science achievement, truancy, and dropping 

out. Social Forces, 78  (1), 117–144; Scribner, J. D., Young, M. D., & Pedroza, 

A. (1999). Building collaborative relationships with parents. In P. Reyes, J. D. 

Scribner, & A. P. Scribner (Eds.), Lessons from high-performing Hispanic schools: 

Creating learning communities (pp. 36–60). New York: Teachers College Press; 

Trusty, J. (1999). Family influences on educational expectations of late adoles-

cents. The Journal of Educational Research, 91 (5), 260–270. Sui-Chu, E. H., & 

Willms, J. D. (1996). Effects of parent involvement on eighth-grade achieve-

ment. Sociology of Education, 69 (2), 126–141.

11 �See, for example, Bredekamp, S., & Copple, C. (1997). Developmentally 

appropriate practice in early childhood programs. Washington, DC: National 

Association for the Education of Young Children; Fantuzzo, J., & McWayne, C. 

(2002). The relationship between peer-play interactions in the family context 

and dimensions of school readiness for low-income preschool children. Journal 

of Educational Psychology, 94 (1), 79–87.

12 �Henderson, A. T., & Mapp, K. L. (2002). A new wave of evidence. The impact 

of school, family, and community connections on student achievement. Austin, TX: 

National Center for Family & Community: Connections with Schools.

13 �See, for example, Kraft-Sayre, M. E., & Pianta, R. C. (2000). Enhancing the 

transition to kindergarten: Linking children, families, & schools; Schulting, A. B., 

Malone, P. S., & Dodge, K. A. (2005). The effect of school-based kindergarten 

transition policies and practices on child academic outcomes. Developmental 

Psychology, 41 (6), 860.



dr
af

t

gradelevelreading.net  /  @readingby3rd6

14 �Bryk, A. S., Sebring, P. B., Allensworth, E., Easton, J. Q., & Luppescu, S. 

(2010). Organizing schools for improvement: Lessons from Chicago. University of 

Chicago Press. 

15 �Reynolds, A. J., & Clements, M. (2005). Parental involvement and children’s 

school success. School-Family Partnerships for Children’s Success, 109–127.

16 �Henderson, A. T., & Mapp, K. L. (2002). 

Design & Production: Shagas Design, Photography: © Susie Fitzhugh, Jason Miczek



The Campaign for Grade-Level Reading is grateful for the generous support of Knowledge 

Universe in developing the Supporting Parent Success Resource Guides and for the thought-

ful contributions of Attendance Works and the National Summer Learning Association.


